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IS SOMEONE HURTING YOU OR OTHERS?

TELL SOMEONE

TALK TO AN ADULT YOU TRUST, A SCHOOL COUNSELOR, OR CALL SAFEPLACE 267-SAFE

QSofequce
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What Is Expect Respect?

Expect Respect is a school-based program for preventing teen dating violence and promoting safe
and healthy relationships in middle and high school.

Teen dating violence is a pervasive problem with serious health and safety consequences for youth.
Between 20% and 45% of high school students have experienced some form of physical, emotional,
or sexual violence by a dating partner (Foshee, 1996; O’Keefe, 1997), and nearly half of the worst
incidents they experience occur at school (Molidor, Tolman, & Kober, 2000). As such, teen dating
violence affects all students whether they are victims, perpetrators, bystanders, or friends.

“Dating violence includes the use of physical, sexual, verbal, or emotional abuse by a
person to harm, threaten, intimidate, or control another person in a relationship of
a romantic or intimate nature, regardless of whether that relationship is continuing
or has concluded.” (Texas Legislature, House Bill 121, 2007)

School is where adolescents form their identity in interactions with peers and authority figures and
develop expectations for relationships. Because school is so central to adolescents’ lives, we must
integrate dating violence prevention strategies into school life.

All members of the school community, faculty, staff, peers, and parents, have important
roles in preventing dating violence and promoting healthy relationship behaviors.

Expect Respect engages the entire school community in preventing teen dating violence and promoting
safe and healthy relationships. It consists of three parts, as explained below. The program logic
model provides an overview.

Overview 11



Expect Respect
Program Components

Outcomes

Impact

Expect Respect
Support Groups

e Support groups for
at-risk students
(24 sessions)

A 4

Engage At-Risk Students

Increase knowledge

Increase support

Increase skills for healthy relation-
ships

Increase expectations for respect in
relationships

SafeTeens Leadership
Training

e Training for teen
leaders (8 lessons)

e Youth-led awareness
project

\ 4

Engage Student Leaders

Increase knowledge

Develop student-led awareness
campaign

Serve as role models and peer
educators

Report, prevent, or stop relationship
violence

Support peers

Decreased
incidents of
sexual harass-
ment and dating
violence

A

A 4

School-Wide
Prevention Strategies

e School policy
development

e Climate survey

o Awareness education
for teachers, parents
and students (Choose
Respect Initiative)

A 4

Engage Teachers and Parents

Increase knowledge

Articulate expectations for respect-
ful relationships

Respond effectively to incidents

Implement prevention activities in
classroom

Make referrals to support group

Increased healthy
relationship
behaviors

A 4

Increased school
safety

Y

Engage all Students

Increase knowledge
Decrease acceptance of violence

Report, prevent, or stop relationship
violence

Seek help




Expect Respect Support Groups are for vulnerable youth who have experienced domestic
violence or sexual abuse or who have already been involved in abusive dating relationships.
Students meet in all-boy or all-girl groups with a facilitator of the same gender who guides them
through a 24-week curriculum. Support groups provide an emotionally safe environment for youth
to learn about abusive and healthy relationships, build relationship skills, and improve personal
safety and self-esteem (Ball, Kerig, & Rosenbluth, 2007). The primary goal is to prevent at-risk
youth from becoming victims and perpetrators in their future intimate relationships.

SafeTeens youth leadership training empowers students to become role models and leaders in
preventing teen dating violence, sexual harassment, and bullying. SafeTeens consists of an eight-
hour training curriculum followed by a youth-led prevention project. The SafeTeens curriculum
is aligned with educational requirements for health classes (grades 7—11) in Texas and can be
provided in classrooms or other youth group settings. At the end of training, participants identify
a problem they want to address and develop an awareness project that may qualify for service
learning credit as required in some leadership classes.

The School-Wide Prevention Strategies component involves the entire school community in
increasing awareness of dating violence and improving the school climate. Strategies include
administering a school climate survey to assess needs, establishing a school policy for defining
and reporting interpersonal violence, and awareness campaign materials from Choose Respect, a
primary prevention initiative developed by the U.S. Centers for Disease Control and Prevention,
for educating teachers, students, and parents.

Learning about healthy relationships requires practicing healthy relationships. Expect Respect is
based on an active and experiential learning process. Creative activities in all program components
engage youth in exploring their experiences and beliefs and taking a stand against violence. Moreover,
Expect Respect provides opportunities for youth to develop strong, positive relationships with peers
and adults, which is associated with positive outcomes in multiple studies of prevention programs
(Nation et al., 2003).

Using This Manual

This manual is designed for use by domestic violence or rape crisis centers that work with youth
in schools. The strategies presented here may also be used by school personnel or youth workers in
other community organizations. A collaboration between schools and community partners is key to
effective prevention.

The manual offers great flexibility in how you implement the program. You may use it to start a new
program or enhance an existing program. You may implement one, two, or all three parts. Building
a comprehensive program takes time and resources but is also more likely to be effective in reducing
and preventing dating violence (Currie, 1998; Jewkes, Sen, Garcia-Moreno, 2002).
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This Program QOverview contains a summary of current research on interpersonal violence and
outlines the rationale for the Expect Respect Program. The subsequent parts of this manual
describe the three Expect Respect program components, each including underlying principles and
core methods, a facilitator guide, detailed curriculum, resources and information about evaluation
instruments.

The CD included with this manual contains program forms, handouts, and resources for all
three Expect Respect program components.
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Healthy Versus
Abusive Relationships

As teenagers begin dating, some have difficulty differentiating abusive relationships from healthy
ones. They are just beginning to explore intimate relationships, may idealize their partners, and
confuse jealousy with love. “We’re just playing,” an expression often used by boys and girls, seems
to define an acceptable level of being physical toward a partner, but it may cover actual physical
violence (Fredland et al., 2005; Foshee, Bauman, Linder, Rice & Wilcher, 2007). Teens find it even
more difficult to recognize controlling behaviors, jealousy, spreading of rumors, and put-downs as
forms of emotional abuse. Aren’t these behaviors “minor”? Could they be signs of love?

So what is the difference between healthy and abusive relationships?

Healthy, Respectful Relationships
A healthy relationship is based on
equality and mutual respect. The
power is balanced. While there may
be conflict, there is no fear, no threats,
and no violence. Each partner feels
accepted; has opinions, friends, and
interests; and is free to pursue activi-
ties outside the relationship.

Unhealthy, Abusive Relationships
An abusive relationship is characterized
by hurtful and violent behaviors, intimi-
dation, and coercion. One partner wants
to make all the decisions and is demand-
ing and controlling. Threats as well as
physical and sexual assaults, even when
they occur infrequently, keep the victim
fearful of potential violence. Over time
the victim loses self-confidence and sup-
portive relationships with friends and
family.
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Is This Love?

GTOR THEN BATING ViLenna
Safe Place hotline 267-SAFE

httpil/www.austin-safeplace.org
Teen Justice Initiative number 225-9579

Is This Abuse?

“Guys call girls bitches, sluts.

It’s just calling that naturally. It’s so common for guys to
do this, I guess I never really pay attention to that. I think
that’s minor.”

“She doesn’t want to do it but she likes the guy so much
she’s willing to do it. To me that’s rape.”

“I’ll be at a party and everybody be getting drunk and I see
like people taking advantage of girls because they’re drunk.
I never looked at that as something that was wrong ’cause
I thought hey they want to do it.”

(Expect Respect boys’ group participants.)

16 Overview
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Teen Dating Violence

Most teens begin dating between 9 and 12 years of age and are vulnerable to experiencing
violence beginning with their first relationships. Among those who experience dating violence,
29% first experience dating violence at age 12-13, 40% at age 14-15, and 29% at age 16-17 (Burcky,
Reuterman, & Kopsky, 1988).

Violence in teenage dating relationships can escalate in frequency and intensity from early
incidents of verbal/emotional abuse to increasingly severe physical and sexual violence including
slapping, punching, shoving, threats, rape, and the use of weapons. The most serious and life-
threatening acts are often committed during or after the breakup of the relationship when the
abuser experiences a loss of control over his/her partner.

How Many Teens Experience Dating Violence?

* Most in-depth surveys of teen dating violence have found prevalence rates between 30 and
40% (Foshee, 1996; O’Keefe, 1997). Rates of physical violence perpetrated by girls are reported
to be as high or higher than for boys, suggesting that teenage dating violence is mutual.

®* When asked who initiated the violence, however, girls report their dating partners started it
70% of the time, while boys report their dating partners initiated the violence only 27% of the
time (Molidor et al., 2000). Self-defense accounts for a substantial amount of physical violence
perpetrated by girls.

* When sexual violence is considered, the findings are dramatically different. Males report more
perpetration of sexual violence and females report higher rates of victimization. For example,
in a survey of eighth and ninth graders in North Carolina, males reported perpetrating more
sexual dating violence (4.5% of boys versus 1.2% of girls), and females reported more sexual
victimization (14.5% of girls versus 6.9 percent of boys) (Foshee, 1996).

¢ Studies suggest that rates of dating violence among gay, lesbian, bisexual, and transgender
youth are comparable or even higher than those for heterosexual couples (Elze, 2002; Freedner,
Freed, Yang, & Austin, 2002).

¢ Information on dating violence among youth with disabilities (cognitive, emotional, sensory,
or physical) is lacking. The literature focuses primarily on the increased vulnerability of
these youth for assault, abuse, and neglect but not specifically on dating violence (Abramson
& Mastroleo, 2002). Social isolation, segregation from the community, dependence on others,
limited communication skills, and compliance training can increase these youths’vulnerability
for dating violence.

What Triggers Violence in Teens’ Relationships?
* The most frequent response for boys and girls is anger.

* Boys also report wanting to gain control over their partners (“Keep your girl in check”),
whereas girls report acting in self-defense, including warding off unwanted touching and
sexual advances (Fredland et al., 2005; Molidor et al., 2000).

¢ Jealousy is another frequently reported reason for violence between dating partners (Foshee,
1996; Jackson, Cram, & Seymour, 2000). Indeed, some experts refer to dating violence as the
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“violence of jealousy” (Dutton, Ginkel, & Landolt, 1996; White & Mullen, 1989).
* Alcohol use (Molidor et al., 2000) increases the risk for dating violence to occur.

¢ Internalized homophobia and self-hate may trigger lesbian and gay youth to use violence against
a partner (McKenry, Serovich, Mason, & Mosack, 2006).

What Are the Consequences?

* While both boys and girls perpetrate physical violence in dating relationships, the emotional and
physical consequences differ significantly. When asked about the worst incident of victimization,
the majority of boys (56%) report not being hurt at all and laughing about the violence, whereas
only 9% of girls report not being hurt at all. For girls, the most common reactions were to cry
(40%) and to fight back (36%) (Molidor et al., 2000).

*In addition to physical and emotional harm, dating violence against adolescent girls is
associated with increased risk of substance use, unhealthy weight-control behaviors, sexual
risk behaviors, pregnancy, and suicidal thinking (Silverman, Rai, Mucci, & Hathaway, 2001).
Abusive relationship patterns established in adolescence may carry over into adulthood with
increasingly harmful consequences.

* Among girls age 15-20, who reported being sexually active and experiencing dating violence
from a male partner, 26% report that their partners were actively trying to get them pregnant
by manipulating condom use, sabotaging birth control use, and making explicit statements
about wanting them to become pregnant (UC Davis Health System: Newsroom, 2007).

* Students who experience dating violence may skip school to avoid an abusive partner, have
difficulty concentrating, fail academically, and eventually drop out of school.

How Can Teen Dating Violence Be Prevented?

* Take a comprehensive, ecologically informed approach to engage all members of the school and
community.

* Implement prevention programs in middle school and the early high school years when young
people begin to date and experience dating violence.

* Involve boys and girls, perpetrators and victims. Be mindful that the majority of teen dating
violence entails the reciprocal use of violence.

* Include significant contact with students, preferably multiple points of contact with reinforcing
messages.

¢ Offer varied teaching methods that stimulate an active and involved learning process.
* Build skills for healthy relationships.

* Provide opportunities for youth to develop strong, positive relationships and incorporate
mentoring and leadership opportunities.

* Focus on positive messages and reinforce healthy relationship skills.
® Provide culturally relevant and engaging programming.

(Flood, 2005-2006; Kerig, Ball, & Rosenbluth, 2006; Meyer & Stein, 2004; Nation et al., 2003; Thornton et al.,
2002; Schewe, 2002)
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Rationale for Expect Respect:

An Ecological Approach

Risks for dating violence include teens’ own individual characteristics as well as factors in the
community, at school, and among peers. As a result, effective prevention requires an ecological

approach that addresses all these risk factors.

September 7).

“Prevention efforts should ultimately reduce risk factors and promote protective
factors. Additionally, prevention should address all levels that influence youth
violence: individual, relationship, community, and society” (Centers for Disease
Control and Prevention, National Center for Injury Prevention and Control, 2006,

School

Community ¢ High Peer group
e Culture of prevalence e Cultural beliefs/
oppression of bullying, norms justifying
e Rigid gender sexual violence
stereotypes harrasment, ® Friends in
dating abusive
violence relationships

e \Weak e Social isolation

sanctions

Risk factors for dating violence

Individual/Family

e Relationship model based
on power and control

e Justification of violence

e Exposure to family violence

e Child maltreatment
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Two major risk factors permeate all levels of the social environment and increase youths’
vulnerability for dating violence: (1) exposure to violence in the home or community, and (2) cultural
norms and beliefs that accept the use of violence in intimate relationships and model relationships
based on power and control.

The Expect Respect Program is designed as an ecological model that addresses risks and incorporates
protective factors. Consequently, the primary goals are to

* change social norms about dating relationships in the school, community, and peer
group;

* create a positive and respectful school environment;
e develop teen leadership;

e provide support for at-risk students;

e teach skills for healthy relationships; and

* provide culturally relevant programming.

Change Social Norms About Dating Relationships

Boys’ and girls’ acceptance of dating violence is associated with the use of violence toward a dating
partner (O’Keefe, 1997; Price, Byers, & the Dating Violence Research Team, 1999). While most
boys agree that “it is unacceptable to hit women,” they say there are situations when “‘it is OK
to keep a woman in check’ with aggressive or violent behavior, for example if she is ‘acting out’in
some way” (Motivational Educational Entertainment (MEE), 1996, p. 6). Young men and women
agree there are situations when a woman “brings it [abuse] on herself,” most often when she is
perceived as unfaithful and disrespectful. MEE also found there are no sanctions in the peer group
when young men violate the “don’t hit” rule.

Different standards apply for boys’ and girls’ use of violence. Both boys and girls are more accepting
of violence by girls than by boys (O’Keefe, 1997; Price, Byers, Whelan, & Saint-Pierre, 2000;
Rayburn et al., 2007). “Due to their smaller size, girls’ use of physical violence may not be seen
as a genuine physical threat to boys” (Price et al., 1999, p. 371). As such, when males are abused,
they are ridiculed. On the other hand, girls’use of violence is justified as necessary for self-defense
and self-respect. The result is a mixed message: A man’s hitting a woman is prohibited, while a
woman’s slapping a man may be romanticized (O’Keefe, 1997). Such beliefs may contribute to
the high levels of physical violence perpetrated by girls, which also places girls at higher risk of
retaliation from boys. Therefore, prevention programs need to address attitudes and beliefs that
accept or justify the use of violence and control in relationships.

20 Overview



Create a Positive and Respectful School Environment

School environments may contribute to dating violence by providing weak sanctions against
disrespectful behavior, bullying, sexual harassment, and peer aggression (Olweus, Limber, &
Mihalic,1999; Pellegrini, 2002). Stein (1995) points out that a lack of sanctions against sexual
harassment and violence in the schools contributes to the perception that such behavior is acceptable
and normal.

“Sexual harassment has become normalized as its public performance is tolerated,
even expected, and allowed to flourish. A school culture has been created that gives,
in effect, permission to proceed, potentially turning schools into practice fields and
training grounds for dating/domestic violence and other forms of interpersonal gender
violence” (Stein, 1999, p. 11).

A survey by the American Association of University Women (1993) documented that sexual harassment
is widespread in schools, with 83% of girls and 79% of boys in grades 8-11 indicating they have been
sexually harassed. The exact prevalence of dating and sexual violence in schools is unknown because
of the paucity of survey data and the general difficulty of acquiring data on dating and sexual violence
in schools (Stein, 2005).

Molidor and colleagues (2000) consider dating violence a form of school violence that needs to be
addressed to maintain a safe and equitable learning environment for all students. In their study,
42% of boys and 43% of girls reported that the worst abusive incident they experienced occurred in
a school building or on school grounds. Teens also stated that other people were present 40% of the
time when the female experienced abuse and 49% of the time when the male experienced abuse.

The support of educators is critical to changing the school environment (Peacock & Rothman, 2001).
“To address the issue, school systems need to create an environment of dating violence prevention
by setting policies, developing intervention plans, and encouraging student input” (Molidor et al.,
2000, p. 4).

Expect Respect engages school personnel in taking an active role in dating violence prevention. School
policy development, a school climate survey, and school-wide awareness education are strategies
that aim to decrease incidents of bullying, sexual harassment, and dating violence; increase healthy
relationship behaviors; develop a positive school climate; and improve the safety of all students.
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Develop Teen Leadership

Adolescents are eager to separate themselves from their parents and to find a sense of belonging and
identity within their peer group. Thus, the peer group can exert a powerful influence on adolescents’
romantic relationships. Peer pressure can sometimes be problematic. Norms in the peer group may
support rigid gender stereotypes: the expectation that boys are to be sexually forceful, aggressive,
and in control of decisions in their relationship, while girls are to be supportive and responsible for
the success of the relationship (Sousa, 1999). In addition, adolescents say the pressure to date “comes
from your friends” and they feel pushed to date prematurely (Fredland et al., 2005). Girls may feel
pressured to engage in sexual activity, not only by the boys wishing to be with them, but also by
girlfriends who encourage increased sexual involvement (Fredland et al., 2005). Peer relationships
also play a big role in modeling or justifying aggressive behaviors. Having a friend in a violent
relationship appears to be one of the most important predictors for teen dating violence (Arriaga &
Foshee, 2004).

However, teens can also exert a positive influence on their peers and support each other. Teens are
likely to listen to their peers for feedback, information, and advice, and they confide in their peers
when they experience dating violence, sexual harassment, or sexual assault (Black & Weisz, 2003;
Jaycox et al., 2006; Ball, 2006; Molidor et al., 2000; National Resource Center on Domestic Violence,
2004). “Young people ... pay more attention to messages and advice from their peers than from
unknown adults” (National Center for Victims of Crime (NCVC) and National Crime Prevention
Council (NCPC), 2006, p. 4).

“When your peers, when people close to you tell you something, you start to realize.”

“Your peers are going to help you understand stuff and help you through the
situation.”

Teens have power in educating other teens about bullying, sexual harassment, sexual assault, and
dating violence. Teens have power in being role models and leaders in their community, mobilizing
their peers to take a stand against violence, and providing peer support. Thus, for teen dating violence
prevention to be effective, youth need to be included in designing and implementing prevention
activities. The SafeTeens youth leadership training empowers students to become role models and
leaders in preventing teen dating violence, sexual harassment, and bullying.
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Provide Support for At-Risk Youth

Exposure to family and community violence increases teens’ vulnerability for dating violence.
Exposure to violence can fundamentally disrupt trust and emotional safety in relationships and
impact adolescents’ emotional and social development. A history of child maltreatment (sexual,
emotional, or physical abuse) is a risk factor for male adolescents becoming perpetrators and victims
of physical violence and for female adolescents becoming victims of such violence (Wolfe, Scott,
Wekerle, & Pittman, 2001; Herrenkohl et al., 2007). Exposure to domestic violence in the family of
origin may also predict violence in teens’ dating relationships (O’Keefe, 1997, 1998). In addition, high
rates of violence in the community appear to carry over into higher rates of violence in teen dating
relationships (Malik, Sorenson, & Anehensel, 1997; National Institute of Justice, 2004).

The effects of violence on young people’s lives are particularly serious when they occur repeatedly
and across different environmental contexts. Teens who experience family violence observe unhealthy
role models, are led to believe the use of violence is justified or acceptable, and endure trauma. In
addition, they may lack supportive adults who model communication and conflict resolution skills
and help them learn skills for healthy relationships.

Expect Respect support groups provide an intensive prevention program for youth who have been
affected by violence. School-based groups eliminate some of the barriers these teens face in seeking
services and “should be considered as a stepping stone to academic achievement for students who
might otherwise tune out, fail, or drop out of school altogether” (National Center for Victims of Crime
and the National Crime Prevention Council, 2005, p. 25).

Expect Respect support groups provide an emotionally safe environment, allowing members to
experience a sense of belonging and acceptance that supports them in healing from past abuse and
learning new skills for healthy relationships. Social support is critical for increasing resilience among
this at-risk population (Holt & Espelage, 2005).

Teach Skills for Healthy Relationships

“They [the adolescent focus group participants] also realized that awareness of
behaviors that occur in abusive dating relationships is only one part of handling this
problem. They specifically asked for assistance with developing skills that would help
them identify and maintain healthy relationships and deal with relationship conflicts”
(Sears, Byers, Whelan, & Saint-Pierre, 2006).
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Learning about healthy relationships requires practicing healthy relationships. Expect Respect
uses varied teaching methods including arts and theater-based activities, educational videos,
interactive games, and discussion over an entire school year to involve youth in learning. The
program focuses on positive messages and building healthy relationship skills. In particular, support
groups provide a safe and intimate setting in which youth feel comfortable to practice new skills
and to develop healthy and authentic relationships with each other. In their review of prevention
programs Nation and colleagues (2003, p. 453) found that “providing opportunities for children to
develop strong, positive relationships was consistently associated with positive outcomes.”

Provide Culturally Relevant Programming

Because most youth interventions occur in a multicultural context such as school, they need to
address culture in general and allow participants to provide meaning relevant to their own
ethnicity or culture (Wright & Zimmerman, 2006). Perhaps even more important than youths’ ethnic
culture is the influence of popular youth culture. As Wright and Zimmerman (2006) suggest,
“the youth culture, ... , may provide a common denominator for multicultural contexts and may
be the central focus for making an intervention culturally sensitive” (p. 242).

Expect Respect aims to provide programming that is culturally relevant and engaging for diverse
groups of teens. Ideally program facilitators are comfortable with youth culture and engaged in
community activities involving youth. Effective facilitators augment the Expect Respect Program
Manual with materials, news, or discussion topics that are specific and relevant to the school and
community. In addition, facilitators are sensitive to the needs of diverse groups of participants,
including students from minority and immigrant groups, students with disabilities, teen parents,
and lesbian, gay, bisexual, and transgender youth. Program content and delivery are adapted as
needed, and facilitators are careful to use inclusive language.

Included throughout the Expect Respect manual are arts activities to engage youth and offer
opportunities for creative expression. The SafeTeens youth leadership training engages youth in
designing their own awareness project using public service announcements, visual arts, spoken
word, and theater. SafeTeens groups create messages that are culturally relevant and engaging for
their peer group. Collaboration with local artists and arts organizations can significantly enhance
this work.
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Program History, Evaluation,
and Recognition

Program History

The Expect Respect program began in 1988 in response to requests from school personnel for
counseling girls in abusive dating relationships. The Center for Battered Women in Austin (which
later merged with the Austin Rape Crisis Center to become SafePlace) responded to these requests
by sending counselors to the schools to meet with girls in small groups. The counselors, experienced
in serving adult battered women, researched the few existing approaches to preventing teen dating
violence, adapted existing educational materials from their work with adults, and created new
materials especially for teens. Over time the demand for these groups grew. Similar groups for boys
were also developed. An earlier version of the Expect Respect Support Group Curriculum for Safe
and Healthy Relationships was published in 1997 (Rosenbluth & Bradford Garcia, 1997).

Program Evaluation

Evaluation has been an integral part of the Expect Respect program from its inception. Understanding
the need to measure impact, program staff initially partnered with researchers from the University
of Texas School of Social Work to develop and refine evaluation methods. This process has continued
throughout the program’s history with additional research partners and has informed the development
of current program strategies.

In 1997 SafePlace received funding and technical assistance from the Centers for Disease Control
and Prevention (CDC) for preventing dating violence by addressing bullying and sexual harassment
in elementary schools. The results of this three-year project demonstrated that a school-wide
approach was effective in raising awareness of sexual harassment and motivating youth to take a
stand against bullying in their school (Meraviglia, Becker, Rosenbluth, Sanchez, & Robertson, 2003;
Sanchez, Robertson, Lewis, Rosenbluth, Bohman, & Casey, 2001; Whitaker, Rosenbluth, Valle, &
Sanchez, 2004).

In 2003 Expect Respect was selected by the CDC for a two-year, cross-site evaluation of promising
primary prevention programs for sexual violence. Through this project Expect Respect received
technical assistance for program development and evaluation from the CDC and its partners, RTI
International and Bob Goodman at Indiana University. The initial evaluation focused on Expect
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Respect support groups for at-risk youth. Results from the qualitative and quantitative evaluation
(Ball, Kerig, & Rosenbluth, 2007; Ball, Hamburger, & Charles, 2007; Ball, 2007) indicated that
support groups were effective in increasing knowledge about warning signs of abuse and skills for
healthy relationships. Participants reported a decrease in insecurity in relationships and controlling
behaviors. In focus group interviews, participants described the importance of strong and authentic
relationships among group members. An emotionally safe and supportive environment and positive
peer relationships in the group allowed the teens to practice new skills and strengthen expectations
for respect in relationships. Based on these promising results, Expect Respect has continued to receive
technical and financial assistance for program evaluation and dissemination. Currently data collection
is underway on the school-wide impact of Expect Respect described in Part 3 of this manual. A survey
measuring the impact of the SafeTeens youth leadership training is being piloted in 2007-2008. As
results become available, they will be posted on the SafePlace website (www.SafePlace.org).

Expect Respect program staff and participants have also contributed to the development, piloting, and
evaluation of the Choose Respect Initiative, CDC’s national effort for preventing teen dating violence
featured in Part 3. Choose Respect contains an educational video titled Causing Pain: Real Stories
of Dating Abuse and Violence, public service announcements, and other materials for conducting
school- and community-wide dating violence prevention activities.

Most recently, Expect Respect program staff have been involved in

supporting legislation related to promoting healthy and respectful

relationships among teens. In 2006 Rep. Dawnna Dukes (D-Austin) For a copy of Texas
introduced Texas H.B. No. 121 requiring all school districts in H.B. No. 121,
Texas to amend their school safety codes to include a definition see the Program
of dating violence and to address related counseling, protection, Forms and
education, and training issues. Texas Governor Rick Perry signed Handouts section
the bill into law in May 2007. A committee of state organizations in Part 3

in collaboration with SafePlace developed information and of this manual.
resources to assist school districts in developing their policies and

addressing teen dating violence through training, curriculum,

and other strategies.
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Program Recognition

Expect Respect has received recognition for its leadership in teen dating violence prevention from
several state and national organizations:

The Central Texas Counselors Association named SafePlace Mental Health Provider of the Year
for its Expect Respect Program in 2006-07.

The Texas Association Against Sexual Assault (TAASA) named Expect Respect Innovative
Program of the Year for 2005.

The National Teen Dating Violence Prevention Initiative of the U.S. Department of Health
and Human Services and the American Bar Association (ABA) invited an Expect Respect team
member and a teen survivor to take leadership roles at the National Teen Dating Violence Prevention
Summit in 2005 and in creating the ABA Teen Dating Violence Prevention Toolkit (2006). This initiative
was successful in establishing a National Teen Dating Violence Awareness and Prevention Week
(NTDVAP) designated by the U.S. Congress for 2006 and 2007.

The National Center for Victims of Crime (NCVC) selected SafePlace as a mentor site for its
national Youth Outreach to Victims of Crime project. In addition, Expect Respect was featured as
a model program in Because Things Happen Every Day (2005), produced by NCVC and funded by
the U.S. Department of Justice. This video was developed to promote community partnerships for
responding to teen victims of crime.

National Resource Center on Domestic Violence (NRCDV) designated Expect Respect as a
promising practice in 2002 and commissioned the production of a replication manual titled Expect
Respect: A School-Based Program Promoting Safe and Healthy Relationships for Youth (Rosenbluth,
2002). The manual continues to be distributed nationally by the NRCDV to school districts and
domestic violence agencies.

In 1992 Expect Respect was selected as one of 22 violence prevention programs in the nation to be
part of the National Network of Violence Prevention Practitioners led by researchers at the
Harvard School of Public Health and Prevention Institute. The Expect Respect program was featured
as a model program in one of the project’s six satellite training broadcasts.
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